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Daniel Broudy

REDT—< K |In serving students who have entered the initial stages of thesis research, this course aims to

Espeg=p present systematic approaches to thesis planning, research, and design.
e ] %1 e Lecture 1
introductions

HO1 Epistemology (definition)
HO2 Michael Polanyi’ s The Tacit Dimension (for reference purposes)
HO3 Ron Sanchez’  “ ‘Tacit Knowledge’ versus ‘Explicit Knowledge’
Approaches to Knowledge Management Practice” (for discussion)
HOMEWORK:
readings:
—Finish Ron Sanchez article

2 A] Lecture 2

—-experiment “Nose Finding” (Test your Tacit Knowledge)
discussion of readings
—Focus on Tacit Knowledge
Ron Sanchez
-H04 Christopher Ingraham’ s “Smile if you want people to think you’ re
smart”
HOMEWORK:
readings:
-Finish Christopher Ingraham article
%3\ Lecture 3

-HO5 Knowledge Management Exercise

discussion of exercise

discussion of readings

—Focus on Explicit Knowledge

Ron Sanchez

HOMEWORK:

readings:

HO6 Alice Sullivan’ s “Bourdieu and Education: How Useful is Bourdieu’ s
Theory for Researchers?”

%4 H Lecture 4

HO6 Cultural Capital (definition)
discussion of readings
HO7 Cultural Capital Field Study
HOMEVWORK:
readings:
finish Sullivan

%5 [A] Lecture 5

—discussion of results of HO7 Cultural Capital Field Study
—-return to discussion of H06 Alice Sullivan’ s article
HOMEWORK:
HO10 Vygotsky ? Mind in Society

%6 [ Lecture 6
-return to discussion of H06 Alice Sullivan’ s article
-HO8 List of Elites
-HO9 Standardization Process
HOMEWORK:
HO10 Vygotsky ? Mind in Society

%7 H Lecture 7

HO11 Sociocultural Theory (definition)
discussion of readings
HO10 Vygotsky ? Mind in Society
HO12 Student-led Discussions (Guidance)
HOMEWORK:
readings:
finish Vygotsky
%8\ Lecture 8

return to discussion of HO10 Vygotsky ? Mind in Society
finish Vygotsky ? Mind in Society
HOMEWOR K:
readings:
HO13 Representation &amp;amp; Media
%9\ Lecture 9

HO14 Representation (in Media) (definition)
HO13 Stuart Hall’ s Representation &amp;amp; Media
HOMEWOR K:




readings:
finish Stuart Hall

%1 0ME Lecture 10

return to discussion of HO13 Stuart Hall’ s Representation &amp;amp; Media

HOMEWORK :

prepare for student—led discussions
F1 10 Dialogues 1

Student—led discussions for topics chosen in Weeks 1-2
#1210 Dialogues 2

Student—led discussions for topics chosen in Weeks 34
%1 3[H Dialogues 3

Student—led discussions for topics chosen in Weeks 4-5
1 4A Dialogues 4

Student—led discussions for topics chosen in Weeks 6-7
%1 5][H Dialogues 5

Student—led discussions for topics chosen in Weeks 8-10

REOME This course is a second-year core seminar that introduces research students to the systematic
exploration of a chosen topic. Discussions include generating and organizing ideas, finalizing a
researchable topic, reviewing literature, formulating research questions, claims, proposals
predictions, theses and hypotheses, exploring ethical implications of human research, thinking
critically, and sourcing research materials. This course integrate the four major communication
skills of reading, writing, speaking and listening

& Students can prepare for each class by referring to the guidance offered for readings after HW

0= Students are expected to review all readings and discussions taken up during each class period

TXA R Course materials/readings are supplied by the professor

HEE Students can locate full copies of text excerpts in the library

FEAI7 1% - RS
i

RE~DBNN 20%, & 10%, FEFE0%, FEIHE~OEHHIZIN20%
Students receive credit for participating in, leading discussions, and producing an annotated
bibliography at the end of the semester.
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Daniel Broudy

MEDOT—< KO |In serving students who have reached the final stages of graduate studies, this course aims to
B H present systematic approaches to thesis production and publication.
P3G %1 e Theories of Language L1 Development — 1
Discussions
George Lakoff, Women, Fire and Dangerous Things
HOMEWORK :
George Lakoff, Metaphors We Live By
Noam Chomsky, selected essays
% 2 [a] Theories of Language L1 Development — 2
Discussions
George Lakoff, Metaphor We Live By
Noam Chomsky, selected essays
HOMEWORK :
Stephen Krashen, selected essays
http://www. sdkrashen. com/
% 3 18] Theories of Language L2 Development — 1
Discussions
Krashen
http://www. sdkrashen
com/content/articles/2016_the_potential_of_technology_in_language_acquisition. pdf
http://www. sdkrashen. com/content/articles/2005_junk_food_is_bad_for_you. pdf
HOMEWORK :
http://www. sdkrashen. com/content/articles/1965_sipay_prenatal_instruction. pdf
& 4 [A] Theories of Language L2 Development — 2
Discussions
Sipay
http://www. sdkrashen. com/content/articles/1965_sipay_prenatal_instruction. pdf
HOMEWORK :
Krashen — Input Hypothesis
http://www. sdkrashen
com/content/articles/1989_we_acquire_vocabulary_and_spelling by_reading. pdf
% 5= Theories of Language L2 Development — 3
Discussions
Krashen — Input Hypothesis
http://www. sdkrashen
com/content/articles/1989_we_acquire_vocabulary_and_spelling by_reading. pdf
HOMEWORK :
Krahen — Comprehension Hypothesis
http://www. sdkrashen
com/content/articles/2004_applying the_comprehension_hypothesis_krashen. pdf
56 [\ Theories and Practices of Oral Assessment — 1
Discussions
Deborah Cameron, Verbal Hygiene
HOMEWORK :
Dwight Bolinger, Language the Loaded Weapon
%7 [ Theories and Practices of Oral Assessment — 2
Discussions
Dwight Bolinger, Language the Loaded Weapon
HOMEWORK :
Suresh Canagarajah, Resisting Linguistic Imperialism
% 8 [\ Theories and Practices of Oral Assessment — 3
Discussions
Suresh Canagarajah, Resisting Linguistic Imperialism
HOMEWORK :
Bernard Spolsky, Language Policy
%9\ Theories and Practices of Oral Assessment — 4
Discussions
Bernard Spolsky, Language Policy
HOMEWORK :
James Crawford, At War with Diversity
¥ 100 Theories and Practices of Oral Assessment — 5
Discussions
James Crawford, At War with Diversity
HOMEWORK :
Prepare for student-led discussions
F1 10 Dialogues 1




Student—led discussions
Choose a topic to present and discuss from Weeks 1-2

Dialogues 2

Student—led discussions
Choose a topic to present and discuss from Weeks 3-4

Dialogues 3

Student—-led discussions
Choose a topic to present and discuss from Weeks 5-6

Dialogues 4

Student—led discussions
Choose a topic to present and discuss from Weeks 7-8

Dialogues 5

Student—led discussions
Choose a topic to present and discuss from Weeks 9-10

1 2H

%130

#5140

#1510

EOE This course second-year core seminar that continues discussions of preliminary research methods
deductive and inductive approaches, definitions of key concepts and words, theoretical frameworks,
questionnaires, observations, and interviews. Students receive credit for participating in, leading
discussions, submitting a completed thesis outline, and presenting the results of the course
literature review at the end of the semester

i Students can pre pare for each class by referring to the guidance offered for readings after HW

BHE Students are expected to review all readings and discussions taken up during each class period

TX Ak Course materials/readings are supplied by the professor

HEHE Students can locate full copies of all excerpts from texts in the library.

FEA 75 - A2
7

RE~DBNN 20, e 10%, FEFKE0%, FXFE~OTEHIRIZIN20%
Students receive credit for participating in, leading discussions, and producing an annotated
bibliography at the end of the semester.
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FER HA M : Okinawan Studies
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% 1~214 2HAT (2-0) | 3Li@BAEF H
HEHEA

Anthony P. Jenkins

REDT—< K |This course is taught in English with the aim of improving the students’ ability to absorb
Es[pedsp academic information in that language. It also aims to present a great deal of information on a
narrow but formative period in recent Okinawan history.
EE ] &1 [A] Introduction: Okinawan Studies; outline of Okinawan history to WWII
52\ Battle of Okinawa, the US experience and the Okinawan experience
documentary source: the Okinawan internment camp at Shimabuku.
% 3] Post-war Okinawa, the US occupation and its governmental institutions;
documentary source: Ordinance 13 establishing the GRI
%4 A Post—war Okinawa, Okinawan and Ryukyuan governmental institutions;
documentary sources: various memoranda between the two sides of government
% 5[] Post—war Okinawa: the land seizures;
documentary source: petition from land owners at Bolo and related documents
%6 [a] Post-war Okinawa: crimes and incidents, 1945-72
documentary source: statements on petitions relating to two fatal road accidents
&7 8] Post-war Okinawa: notable Americans (Deputy Governors and High Commissioners case
studies: Eagles, Sheetz and Caraway
% 8 [a] Post—war Okinawa: notable Okinawans (chiji and chief executives, Senaga Kamejiro and
Inamine Ichiro); documentary sources: Yara
Chobyo and the flag-raising campaign.
%9\ Post-war Okinawa: aspects of the reversion movement
#10[ME Post-reversion, the six chiji, their policies and achievements
1 1H Education, 1879 to 21st century
documentary sources: scholarship withdrawal from Communist sympathisers
120 American attitudes to Okinawa
documentary source: New York Times and Time article 1952
%1 3[H Brief outlines of Okinawan cultural achievements 1 (lacquer, ceramics, textiles, Ryukyu
glass, and the Arts and Crafts movement in Okinawa)
14 Brief outlines of Okinawan cultural achievements 2 (karate, eisa, dance and kumiodori)
#15][H Sekai isan: World Heritage sites in Okinawa
%1 6[E TE R
ZEOE The primary focuses of this course are a detailed study of post-war Okinawa and the reading and use
of primary sources in interpreting that era. Thereafter, there will be a brief, general survey of
some of the remarkable cultural creativity which has defined Ryukyu and Okinawa in a worldwide
context. The approach to those themes will include a range of challenges to accepted views and
myths which are current in Okinawan society.
i Please read the sections on Meiji and pre—war Okinawa in Kerr’ s book cited below.
1853 Please read the sections on Meiji and pre—war Okinawa in Kerr’ s book cited below.
TX Ak Lecture texts, and documentary sources beyond those outlined above will be distributed at the

beginning of the course.
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G.H. Kerr, Okinawa: The History of an Island People (Tuttle, 1958) and a list of some 20 other
important English—language publications will be distributed in the first class.
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Preparation for class 15%, regular attendance in class 15%,
participation in discussion 20%, essay of approved theme 50%
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Lo ] 51 8] Introduction: What do sociolinguistics study?
What is a sociolinguist? Why do we say the same thing in different ways? What are the
different ways we say things? Social factors, dimensions and explanations
%2 = Language Choice in multilingual communities
Choosing your variety or code, Diglossia, Code—switching or code—mixing
% 3 1A Language maintenance and shift
Language shift in different communities, Language death and language loss, Factors
contributing to language shift, How can a minority language be maintained? Language
revival
5% 4 (7] Linguistic varieties and multilingual nations
Vernacular languages, Standard languages, Lingua francas, Pidgins and creoles
%5 [A] National languages and language planning
National and official languages, Planning for a national official language, Developing
a standard variety in Norway, The linguist’ s role in language planning
%6 [ Regional and social dialects
Regional variation, Social variation, Social dialects
97 [ Gender and age
Gender—-exclusive speech differences, Gender—preferential speech features, Gender and
social class, Explanations of women’ s linguistic behavior, Age—graded features of
speech, Age and social dialect data
& 8 [A] Ethnicity and social networks, Language Change
Ethnicity, Social networks, variation and change, How do changes spread? How do we
study
language change? Reasons for language change
%9 [a] Style, context and register
Addressee as an influence on style, Accommodation theory, Context, style, and class
Style in non—Western societies, Register
%1 0[ME Speech functions, politeness and cross—cultural communication
The function of speech, Politeness and address forms, Linguistic politeness in
different cultures
1 1E Gender, politeness and stereotypes
Women’ s language and confidence, Interaction, Gossip, Sexist language
%1 2m Language, cognition and culture
Language and perception, Whorf, Linguistic categories and culture, discourse patterns
and
culture, Language, social class, and cognition
%1 3 Analyzing discourse
Pragmatics and politeness theory, Ethnography of speaking, interactional
sociolinguistics
conversation analysis (CA), Critical discourse analysis (CDA)
14 Attitudes and applications
Attitudes to language, Sociolinguistics and education, Sociolinguistics and forensic
linguistics
%1 5[H Conclusion & Review
Sociolinguistics competence, Dimensions of sociolinguistic analysis, sociolinguistic
universals
%1 6 TE R
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1B EEIOBHASL I TR - T A A v a VERTEONIZAHBEZRCES L LTERDRVICELD D,
VAR SZ An Introduction to Sociolinguistics. (5th edition): Longman.
HEE Suzanne Romaine (1994) Language in Society: Oxford University Press.
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HRL AL R - Global Issues in Education

B & H1 ] P 24 4 BN Bl H YK Sy
" 14 2HAT (2-0) JLE B R B
HUHE
B
R¥EDT —< K |This course is designed to help students learn about other cultures and global issues and how to
Es[pedsp introduce these cultures and issues to others. Considerable attention will be given to global
issues in the teaching of English in Okinawa and Japan
15 33 %1\ Registration and Course Introduction
& 2 [A] Defining Key Terms
& 3 [a] Language in Global Society
& 4 (9] Language, Culture and Identity
% 5 [A] English as an International Language (EIL)
% 6 [a] English Education in the World
57 8] EIL in Japan
%8 [\ EIL in Okinawa
%9\ Teaching EIL
%1 0[H Global Issues and Education
1 1A Global Issues and EIL
1 2[H Public Discourse and Social Inequity
%1 3[H Teaching Culture in the English Classroom
14l Education and the Reproduction of Inequality
%1 5[ Comments on Research Papers
O Students should note that this class will be conducted primarily in English but can also be given
in Japanese. They should also note that the readings will largely be in English and the research
paper should be submitted in English. In addition to lectures, readings, and discussions, the class
will utilize individual research and presentations to give students practical experience in
understanding and helping others understand global issues.
T BB CTIRIAINDOINE LSBT, T4 ATy ar~Miizxd,
17 WHRARICON TR SITE B TR, KEIOFRTHERT L Z &,
TXA R Raymond Williams selected readings, Paulo Freire selected readings, James Gee selected readings
SEE Y B AVERL O BB % 6 B B AT
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class participation, homework assignments and presentations (50%) course research paper (50%)
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SR H AR Special Studies in British and American Literature
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2—)LJ »® Kubla Khan <°The Rime of the Ancient Mariner 230, 77U E S DA
A— ./%f LJ/LEY
% 3 A 0w EEE (F'?/l"/“/_) —Z0Q0
K+ 27 A4 —® Confessions of an English Opium Eater 735, U— — A LD 4—?
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TXA R Bronte, Charlotte. Jane Eyre. New York: Penguin Books

Austen, Jane. Pride and Prejudice. New York: Penguin Books.
De Quincey, Thomas. Confessions of an English Opium Eater. New York: Penguin Books.




Hall, Basil. Account of a Voyage of Discovery to the West Coast of Corea, and the Great Loo—Choo
Island. London: John Murray, 1818.
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#HEPLELFR : Theories & Practices in Western Rhetoric B¥a—FK:
R BHALFR : Theories & Practices in Western Rhetoric

il S ] e HAEKL B A VX5
% 14 2HAZ (2-0)  [3Li@EFt A
HEHEA

Daniel Broudy

DT —< KN |The primary aim of this course is to develop in students a critical awareness of rhetoric in modern
Es[pedsp discourse, its uses in political, public and private institutions and its connections to power and
the methods of persuasion. Successful students in this course will acquire a level of English that
enables them to teach junior and senior high school students in the English language. This class
will help students achieve a B2 level of CEFR. Successful students will also be able to offer
grade—appropriate feedback and assessment for students across primary and secondary schooling
Students are required to develop a flexible ability to organize an interactive classroom where
their students actively participate and critically reflect on new knowledge.

152 S 3] 51 8] Introductions / Critique Research Topics
introductions
discussion of research topics
HOMEVWORK:
readings:
=S.A., Definition, page 131
%2\ Lecture 1
discussion of readings
-H.0. White’ s Democracy
—launch Definitions. ppt
HOMEWORK:
writing:
—draft definition essay of key terms for the next meeting
%3\ Workshop 1
workshop 1st essay (Definition)
HOMEWORK:
finish revising
54 A Workshop 2
finish workshop 1st essay
HOMEVWORK:
readings:
-S.A., Defending a Claim, page 157
%5 [A] Lecture 2
discussion of reading
-H. 0. Dr. Dino
—launch Claims. ppt
HOMEWORK:
Brainstorming exercise, develop a dialogue with a co—worker, friend or
significant other in order to generate ideas about the claim you have determined you
will make. Jot down all relevant ideas and attempt to give some rough order to them so
as to develop a general outline of your paper.

%6 [ Workshop 3

workshop (Research Project Outlines)
readings:
-S.A., Appeals to Needs, pages 227-9; Appeals to Tradition, page 346; Appeals to
Values, pages 230-1
57 15 Lecture 3
—launch Appeals. ppt
HOMEWORK:
writing:
Develop a rough sketch of the approach you will take in how you will appeal to an
audience hostile to or skeptical of your argument. Consider the various appeals they
make about maintaining the status quo and the kinds of appeals that you can make that
can undermine what you may see as their fallacious thinking. This section of the
overall research paper is known as the “conditions of rebuttal.”
& 8 [a] Workshop 4
workshop 2nd essay (Appeals)
HOMEWORK:
readings:
-S.A., Evaluation of Evidence, pages 220-7
%9 H Lecture 4
discussion of readings
—launch Evidenceevaluation. ppt
HOMEWORK:
readings:
-S.A., Analyzing Warrants, pages 273-83
¥ 100 Lecture 5

discussion of readings




—launch Warrants. ppt

HOMEWORK:

writing: Develop an essay that serves as a warrant for your principal
argument for workshops on Days 13 & 14

1 1E Documentary
documentary Orwell Rolls in His Grave (Bring some popcorn ---)
HOMEVWORK:
writing: Answer critical questions. Be prepared to discuss them next week
¥1 20 Critical Reflections
discussions of the major themes and arguments in the documentary
HOMEWORK:
-H. 0. Guidance for Presentations
%1 3[H Workshop 5
workshop 3rd essay (Warrants)
%1 4A Workshop 6
finish workshop 3rd essay
%1 5][H Presentation 1
presentations
%1 6ME Presentation 2
finish presentations
EOE This course examines theories of rhetoric and how they apply to discourses in various fields of
public, academic and political inquiry. This course also examines rhetoric and its relationship to
power in society. Coursework includes close readings of texts, speech transcripts, and a
documentary film from which will emerge a student presentation. This course helps students
understand various details of information provided in a range of media and genres. It helps
students understand various details in auditory media to improve listening, helps students develop
writing on various topics and themes in English, and encourages students to speak on various topics
and themes in English. This course, thus, integrates the four major communication skills of
reading, writing, speaking and listening.
i Students can prepare for each class by referring to the guidance offered for readings after HW
BHE Students are expected to review all readings and discussions taken up during each class period
TX Ak The Structure of Argument. (Annette Rottenberg & Donna Haisty Winchell, 2009) Boston: Bedford St
Martins (ISBN 13: 978-0-312—48048-6) (This text book can also be checked out of the library.)
HEE Website: http://americanrhetoric. com/
ST - FHEAL |Essays40%
bi Participation20%
Presentation. 40%
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Christopher Valvona

BEOT—< RO
Bl H A%

The goal of this course is for students to become familiar with core theories, principles, and
approaches related to English language education, with a view to applying them in future, more
practice—based classes. Students will read original papers and/or books, critically evaluate the
material, and take part in class discussions and presentations

e ]

%1 e Introduction to English as a Foreign Language

The course begins with an introduction to the topic of ELT, including defining the
various terms used to describe English Language Teaching (TESOL, TEFL, ELT etc) and how
they differ in nuance. Other core terms will also be presented and explained, as well
as an overview of how we describe language. The history of the topic will be explained
and the overview for the semester presented

% 2 [a] Theories of Second Language Acquisition (SLA)

The main theories of SLA will be covered, together with explanation of how those
theories have changed over the years.

% 3 18] Issues in Second Language Acquisition: learner differences, autonomy

Having understood the main theories of SLA, some of the questions/issues involved in
it are covered, such as in what ways learner differ, whether learner difference really
exists and matters in the context of teaching, and the extent to which students should
be taugh vs should learn for themselves

%4 e Issues in Second Language Acquisition: motivation and attitude

Motivation to learn anything is a huge influencing factor in how successful we will be
as is the positivity/negativity that we bring to this learning. Starting with the
basics (eg intrisic vs extrinsic motivation), these questions will be investigated

% 5 [A] Models of Language Instruction (1) traditional theories and approaches

Many ways to actually teach language have been proposed and developed over the years.
We begin by looking at some earlier models, such as the grammar-translation method

%6 [a] Models of Language Instruction (2) communicative, Task-based language teaching (TBLT),
Content and Language Integrated learning (CLIL)

The topic moves onto more recent approaches to teaching, especially methods that fall
under the umbrella of CLT (communicative language teaching).

&7 8] Models of Language Instruction (3) alternative approaches

The topic ends by looking at some of the non—traditional methods developed over the
years, such as humanistic methods (TPR (total physical response) and the silent way for
example.

% 8= Language Teaching Materials (1) development

Having looked at methods and approaches, the focus then shifts to the materials used to
actually teach, startling with how materials (textbooks etc.) are developed

& 9 [A] Language Teaching Materials (2) types of materials, authentic vs pedagogic

The topic then moves on to considering and evaluating the different types of materials
including looking at the distinction between authentic materials and materials
developed specifically for the classroom

1 01A Language Teaching Materials (3) implementation

Finally, the topic moves on to looking at how materials are actually used in the
classroom. This will include looking at future directions of materials (digital etc.)

110 Principles of developing grammar and vocabulary skills

This will look at practical methods of actually teaching students how to understand and
use grammar, as well as effective ways of developing their active and passive
vocabularies.

120 Principles of developing pronunciation

Sometimes overlooked in language programmers, the explicit teaching of pronunciation
(benefits and methods) will be covered

%1 31A Principles of developing speaking and listening skills
The topic will then look at ways of helping students improve their speaking and
listening skills, including which approaches match different levels, cultural
backgrounds, motivations etc

14 Principles of developing reading and writing skills
Reading and writing skills will be considered, looking at different ways of getting
students to develop both their active and passive skills.

%1 5[H Current trends in SLA research
The course ends with a comprehensive look at wat is happening in SLA research, positing
directions for the future and areas ripe for further study

BEORE

This course introduces the basic concepts of second language acquisition and teaching English as a
foreign language. It also looks, from a theoretical perspective, at issues that are relevant to the
modern language classroom, such as methods of instruction, the development and use of appropriate
teaching materials, and differences among language learners, and ways of teaching specific skills.




Students will also consider current trends in research relating to SLA and English language
teaching.

+H Students can prepare for each class by referring to the guidance offered for pre-readings of
upcoming topics and further readings of topics covered

HHE Students are expected to review all readings and discussions taken up during each class period

TX AR There is no textbook but a reading list is provided

HEE Refer to Harmer, J. 2015. The Practice of English Language Teaching (5th ed.). Pearson Education

FEA 473 + A2
i

Students will give regular presentations about the topics covered in the class, and will write a
final report about one topic of their choosing

Evaluation is as follows:

In-class participation: 30%

Presentations (research and preparation): 30%

Final report: 40%

& EoxE Bz L

FTAARAT T — There are no specifically assigned office hours. However, you can speak to the teacher directly
before and after the class, make an appointment to see the teacher when he/she is free, and
communicate by email.

PREEICRTT D Ask the teacher directly in class or send an email.

TA— Ry
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This class will build on the work and knowledge presented and investigated iniZBEHE FHiim 1. The
goal of this course is for students to further develop their knowledge of core theories

principles, and approaches related to English language education. The sound theoretical knowledge
developed in this class and the preceding B E #4534 I will put students in a good position to
practically apply that knowledge in the modern classroom. Students will deepen their knowledge not
only through reading original papers and/or books and critically evaluating the material, but also
by learning how to search out relevant and valuable material by themselves. Students will also take
part in class discussions and presentations
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Overview/review of SLA research history and theories

The course begins with a review of the topics covered in Course 1, in particular
looking at SLA history, theories, and future directions, which underpin the course
Comparison of first and second language acquisition

Understanding of SLA is aided by comprehension of theories of and research into how we
learn our first language, so these will be presented and discussed

Language testing: methods

Assessment is an important part of language teaching. To begin, we will consider the
many different approaches and methods of language testing and evaluation.

Language testing: current tests and issues

Continuing the topic of assessment, we will look at some of the prevailing methods and
tests in use today, as well as some of the problems associated with the different
modern methods of evaluation.

Technology in language teaching and learning

Technology has changed the way many people approach language teaching, so we will look
at ways technology can be used, how to introduce it in the classroom, resistance to
technology, and how it may develop in the future

Language teaching in the classroom: error correction

There are different ways to tell a student that they have made a mistake, and each
method has potential benefits, disadvantages, implications and consequences. Methods
will be introduced and discussion of their effectiveness will ensue

Classroom management

Every classroom situation is different, so teachers need to understand methods and
implications of managing differing sizes, motivation levels etc of students

Mid-term review and assignment

The contents covered so far will be reviewed, and an assignment will be chosen by the
students form a list of possible topics

The language education context in Japan: MEXT curriculum and guidelines

Most of what has been covered so far is influenced by the guidelines of MEXT, so these
will be considered in detail, including how they affect the Japanese language
classroom.

Issues in language education in Japan and Okinawa

Given its geographical location, the US bases, and the many students looking to work in
the tourism industry, Okinawa finds itself in a unique position in Japan, and so the
language education should reflect that, or those charged with teaching language should
at least be aware of it and how it may affect their teaching.

Cultural elements in language learning

The context in which we teach should change the way we teach; here, we will look at the
various cultural elements that can affect the classroom where we teach, and what we
should do to adapt to that cultural context

Syllabus and curriculum design

Creating a syllabus is the blueprint for the course, so implications in what you
include need to be considered. Furthermore, developing a wider curriculum is a large
undertaking, and many aspects (the students, the teachers, the institution etc.) must
be thought out carefully before embarking on a path of curricular innovation. These
will be considered and discussed

Cultural consideration and sensitivity in approaches and curriculum design

Just as culture affects the way we teach an individual class, so culture is an
important aspect when we look at curriculum design — especially when many people in
vested in that innovation are not originally from the country in question. Therefore
cultural sensitivity is a very important factor to look into and consider deeply
Glocalization and language teaching

Language teaching is a global phenomenon on, but each context necessarily takes and
adapts for its own contexts the materials, frameworks, methodologies, curricula etc
designed for global audiences. Implications of this localized form of globalization
(glocalization) will be considered and discussed




%1 5][H Final review and assignment

After reviewing all of the topics, a list of possible topics will be provided for the
final assignment. Students will pick one and work on it with guidance from the teacher.

ZEOE This course looks more deeply at the concepts and history of second language acquisition and
TEFL/TESOL. It looks more closely, from a theoretical perspective, at issues that are relevant to
the modern language classroom, such as testing, technology, error correction, and classroom
management. It also looks at cultural considerations of English language teaching, focusing on the
Japanese context in particular, and investigating cultural implications of curriculum development
and language teaching

i Students can prepare for each class by referring to the guidance offered for pre-readings of
upcoming topics and further readings of topics covered

BHE Students are expected to review all readings and discussions taken up during each class period

TX Ak There is no textbook but a reading list is provided

HEHE Harmer, J. 2015. The Practice of English Language Teaching (5th ed.).

Pearson Education

FRA 7% - R
i

Students will give regular presentations about the topics covered in the class, and will write a
final report about one topic of their choosing

Evaluation is as follows:

In-class participation: 30%

Presentations (research and preparation): 30%

Final report: 40%

B EoiEE o/ L

FT7 4 AT T — There are no specifically assigned office hours. However, you can speak to the teacher directly
before and after the class, make an appointment to see the teacher when he/she is free, and
communicate by email.

PRI 5 Ask the teacher directly in class or send an email.
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